ARGUMENT WRITING MINI-LESSONS
Developed by leadership team members of the National Writing Project i3 College Ready Writers Program, funded by the U.S. Dept. of Education and compiled by Colleen Appel of the Ozarks Writing Project
(Leadership team members are credited with their suggested mini-lesson.)
Prompt Analysis: Use the “Prompt Analysis Organizer” created by Jean Wolph. The inferences box can be added to as the other boxes are being filled in, i.e. what kind of language can we infer we must use if we are writing to the principal or what must be included in the writing of an argument.
	Topic
	Audience (WHO)
	Purpose (WHY)
	Form (WHAT)
	Inferences (HOW)

	
	
	
	
	


Close Reading: Consider these questions when preparing to read the text packet that accompanies an on-demand prompt. (Tom Fox)

1. What is each article about? (skim and scan)

2. What variety of opinions or positions is reflected in the articles? (They Say)

3. What do I think? (I Say)
4. What evidence will I use to support my position?

Enlarge this organizer on a landscape-oriented page. Add an additional column for authorizing the source or add authorizing information to They Say or Evidence columns.
	Article #
	What It’s About
	They Say
	I Say
	Possible Evidence to Cite

	
	
	
	
	


Summarizing – Getting the Gist: Model for the students with a text from the on-demand task. (Jean Wolph)
The following steps for finding the GIST are from “What’s the Gist?: Summary Writing for Struggling Adolescent Writers” by Nancy Frey, Douglas Fisher, and Ted Hernandez. Voices from the Middle, Volume 11: Number 2, December 2003.
Sequence of Steps for Direct Instruction of GIST

1. Distribute copies of text. Each text should be divided into four or five sections that represent logical summarizing points, indicated by a line and the word “STOP” in the margins.

2. Explain GIST: students read a portion of a text, stop, and write a sentence that summarizes the “gist” of the passage. At the end of the text, students will have written four or five senteces, or a concise summary of the text.

3. Introduce the text to be read, build prior knowledge, and discuss key vocabulary. Read aloud the first passage of the text while students read along silently.

4. Lead class discussion about important facts from the passage, writing their ideas on the board.

5. Lead class discussion about how to formulate ideas into a sentence, allowing students to share ideas and negotiate these ideas to craft an accurate and precise sentence.

6. Wrote the agreed-upon sentence on the board, numbering it #1. Students copy the sentence.

7. Read aloud the second passage, following same sequence above, and numbering the agreed-upon sentence #2. Repeat cycle until text is finished.

8. Discuss how the class has condensed a page of text into a limited number of sentences. Reread the series of sentences to check for meaning. The three or four sentences can be further condensed into one or two sentences.
Evidence Ranking: See p. 4 for a worksheet. (Rachel Bear)
Authorizing the Source:

Brenda Spatt (2011) recommends that students do the following when taking notes:

· Find a summarizing sentence within the passage and put it in quotation marks; or
· Combine elements within the passage into a new summarizing sentence; or

· Write your own summarizing sentence.
· Cite the author’s name somewhere in the summary, and use quotation marks around any borrowed phrases. (p. 78)
Authorizing – The Quote Sandwich: adapted from They Say/I Say, pp. 41-45

Top slice: Introduce the quote with basic information about the author, preferably stating author’s specific position or tone in the quoted text.

Meat and Veggies: The quote. Only about ten percent of the entire paper should be quotes. Summarize or paraphrase instead.

Bottom Slice: Explain the quote, analyzing the connection between the quote and claim.

Fostering Comprehension of Multiple Texts: from Close Reading and Writing from Sources
· Students annotate and write a summary of Article #1. Class discusses how the piece was structured and determines what the article means for them using text-dependent questioning.

· They annotate the second article and repeat process #1. Ask questions to guide students to make intertext connections. Are the articles in agreement with one another? How do they differ? Does the information from one corroborate with or expand on the information of the other?

· Students decide what information must be discounted or ignored, what information overlaps and is confirmed, what supports their argument. (pp. 131-135)

Planning for an Argument of Policy: A Text Structure (Tom Fox)
1. Tell why there is a controversy. Provide background.

2. Make a claim. (Find in the “I Say”)

3. Discuss the relevant evidence for and against the claim.

4. Conclude with a recommendation.

Keeping the Claim at the Forefront: (Jean Wolph)
1. What is the claim? What is the key element of the claim/proposed policy?

2. Circle every time the word/phrase/sentence appears in the draft.

3. What do you notice?
4. Revise to repeat the word/phrase/sentence in every paragraph.
Establishing a Logical Order: Develop a chain of thinking that ends in accepting the conclusion the writer offers. (Jean Wolph)
1. Locate the claim. Highlight in a bright color.

2. Read the piece.

3. Locate the reasons supporting the claim. Highlight in a different color.

4. Ask what job each paragraph does. Label each paragraph with its job.

5. Evaluate what the label map reveals. (Are there reasons but no reasoning?)
Moving from Reasons to Reasoning: (Jean Wolph)

· Students need to pick a tune instead of loading their pieces with multiple, undiscussed reasons or a series of “dropped in” evidence.

· They need to recognize that their “silence” amounts to saying, “Well, here’s a fact; make of it what you will.” Argument writers do not expect readers to draw their own conclusions.

· Each reason should clearly relate to the claim. The writer must support the reason with evidence and explain how the evidence connects to the claim. That’s reasoning. Student writers often are more successful if they find evidence, then figure out what the reason is that the evidence points to.

· The writer must explain how one idea connects to the next. Transitions must guide the interpretation of the evidence and its relevance to the claim.
· Students could cut apart the first draft and reorder the paragraphs to establish a chain of reasoning.

Connecting Evidence to a Claim: A planning sheet (Jean Wolph)

	Claim:

	Source:

	Evidence from Research
	Connection to Claim
	Possible Outcome

	
	
	


Gretchen Bernabei’s Kernel Essays: Give the writer and/or reader signposts. These kernel essay frameworks help student writers develop a logical argument. The next step would be to use the frameworks to deconstruct model text and look for the transitions. Teach students to use more sophisticated transitions. (Jean Wolph)

	First I thought this
	Then I learned this
	Now I think this




	My claim
	Reason #1
	Reason #2
	Reason #3
	In the end




	Overview of the issue


	One side thinks
	Another side thinks
	I believe


	My claim
	How I know this
	Another way I know this
	Another way I know this
	In the end


	One aspect of the issue
	Another aspect of the issue
	Another aspect of the issue
	And so my claim


Fisher, D. & Frey, N. (2014). Close reading and writing from sources. Newark, DE: International Reading Association.
Graff, G. and Birkenstein, C. (2010). They say, I say: The moves that matter in academic writing (2nd ed.). New York, NY: W. W. Norton & Company.
Spatt, B. (2011). Writing from sources. Boston, MA: Bedford/St. Martin’s.

Evidence Ranking

Rachel Bear
For each claim, rank the provided evidence from 1-4, 1 being the most logical and relevant evidence to support the claim and 4 being the least logical and relevant evidence to support the claim.  
1. Claim: Harry Potter and the Deathly Hollows—Part 2 is the best movie of the year.     Audience:  Classmates
___A. Harry Potter and the Deathly Hallows—Part 2 made much more money on its first weekend than any other movie ever has.
___B. When I saw the movie, most of the people didn’t leave their seats until after the credits were completely finished.
___C. Over 180,000 people gave it an average rating of 4.5 out of 5 starts on the Rotten Tomatoes Review site.
___D. Joe Morgenstern of the Wall Street Journal calls it “The best possible end for the series that began a decade ago.”

2. Claim:  My parents should raise allowance by $5 each week.

Audience: Your parents or caregivers.
___A. All the kids in my class get more allowance than I do.
___B. The prices of the things I buy with my allowance have gone up.
___C. A recent poll of 2,505 teens showed that the average amount of allowance for 13-15 year olds was over $13 and I only get $5.
___D. According to Kaitlyn Laurie, child and adult psychotherapist in Madison WI, if kids’ allowances aren’t enough it gives kids “the impression things come too hard.”

3.  Claim:  Our school should not require summer reading.

Audience: The principal
___A. Most students hate the summer reading books that our school chooses.
___B. Adults get to choose what they want to read.
___C. If you read the assigned books too early in the summer, you’ll forget them by the time school starts, so athletes who want to do the reading before practice starts during the summer are at a disadvantage.
___D. According to Michael W. Smith and Jeffrey Wilhelm in their book “Reading Don’t Fix No Chevys”: Literacy in the Lives of Young Men, young people do quite a bit of reading on their own when they are allowed to choose what they read. 
Planning for a Mini-Unit

	Topic/Essential Question 


Standards:


	

	Texts/Genres


	

	Close Reading Strategies


	

	Responding to Rdg: Writing and Talking

Strategies


	

	Vocabulary of argument: claim, evidence, warrant


	

	Use of sources - Harris moves


	

	Written product

Feedback & revision

Reflection

Assessment
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